The nature of creativity, action, service

“...if you believe in something, you must not just think or talk or write, but must act.”
Peterson (2003)

Creativity, action, service (CAS) is at the heart of the Diploma Programme. It is one of the three essential

elements in every student’s Diploma Programme experience. It involves students in a range of activities

alongside their academic studies throughout the Diploma Programme.

I. Overview
A.  Aims Related to IB Learner Profile
Within the Diploma Programme, CAS provides the main opportunity to develop many of the attributes

described in the IB learner profile. For this reason, the aims of CAS have been written in a form that highlights

their connections with the IB learner profile.

The CAS programme aims to develop students who are:

• reflective thinkers—they understand their own strengths and limitations, identify goals and devise

strategies for personal growth

• willing to accept new challenges and new roles

• aware of themselves as members of communities with responsibilities towards each other and the

environment

• active participants in sustained, collaborative projects

• balanced—they enjoy and find significance in a range of activities involving intellectual, physical,

creative and emotional experiences.

B. Learning outcomes of CAS
Learning outcomes are differentiated from assessment objectives because they are not rated on a scale.

The completion decision for the school in relation to each student is, simply, “Have these outcomes been achieved?”  As a result of their CAS experience as a whole, including their reflections, there should be evidence that students have:

• increased their awareness of their own strengths and areas for growth

They are able to see themselves as individuals with various skills and abilities, some more developed

than others, and understand that they can make choices about how they wish to move forward.

• undertaken new challenges

A new challenge may be an unfamiliar activity, or an extension to an existing one.

• planned and initiated activities

Planning and initiation will often be in collaboration with others. It can be shown in activities that are

part of larger projects, for example, ongoing school activities in the local community, as well as in

small student‑led activities.

• worked collaboratively with others

Collaboration can be shown in many different activities, such as team sports, playing music in a band,

or helping in a kindergarten. At least one project, involving collaboration and the integration of at

least two of creativity, action and service, is required.

• shown perseverance and commitment in their activities

At a minimum, this implies attending regularly and accepting a share of the responsibility for dealing

with problems that arise in the course of activities.

• engaged with issues of global importance

Students may be involved in international projects but there are many global issues that can be acted

upon locally or nationally (for example, environmental concerns, caring for the elderly).

• considered the ethical implications of their actions

Ethical decisions arise in almost any CAS activity (for example, on the sports field, in musical composition, in relationships with others involved in service activities). Evidence of thinking about ethical issues can be shown in various ways, including journal entries and conversations with CAS advisers.

• developed new skills

As with new challenges, new skills may be shown in activities that the student has not previously undertaken, or in increased expertise in an established area.

All eight outcomes must be present for a student to complete the CAS requirement. Some may be demonstrated many times, in a variety of activities, but completion requires only that there is some evidence for every outcome.
C. Time Commitment
This focus on learning outcomes emphasizes that it is the quality of a CAS activity (its contribution to the student’s development) that is of most importance. The guideline for the minimum amount of CAS activity is approximately the equivalent of half a day per school week (three to four hours per week), or approximately 150 hours in total, with a reasonable balance between creativity, action and service. “Hour counting”, however, is not encouraged.

All students should be involved in CAS activities that they have initiated themselves. 

Activities should vary in length and in the amount of commitment required from the student, but none should be trivial. It should be stressed that CAS encourages students to take on a variety of projects in a number of different

contexts. It would therefore not be appropriate for the entire programme to consist of work with one

organization.

In line with the aim of CAS to broaden students’ experience during their Diploma Programme years, work

that is part of a student’s study of a Diploma Programme subject, theory of knowledge or extended essay

may not be counted towards CAS. This excludes, for example, routine practice performed by IB music, theatre, art or dance students. 

D. Projects, themes, concepts

Students should be involved in at least one project involving teamwork that integrates two or more of creativity, action and service, and is of significant duration. Larger scale activities of this sort may provide excellent opportunities for students to engage “with issues of global importance”. From time to time, in line with its mission statement, the IB may identify broad themes that schools are invited to support (“Sharing our humanity” is the first of these). Such themes may provide a context that will enable students to generalize further in their reflections, following the maxim “Think globally, act locally”.
II.  The three strands of CAS are characterized as follows.

A. Creativity: arts, and other experiences that involve creative thinking.
Creative activities should have a definite goal or outcome. They should be planned and evaluated like all CAS activities. This can present something of a challenge where, for example, a student is a dedicated instrumental musician. It would be artificial to rule that something that is both a pleasure and a passion for the student could not be considered part of their CAS experience. How, though, can it help to fulfill CAS learning outcomes? It should involve activity that presents a personal challenge—tasks must extend the student and be achievable in scope.
Perhaps the instrumental musician can learn a particularly difficult piece, or a different style of playing, in order to perform for an audience. The context might be a fund-raising activity, or the student might give a talk to younger children about the instrument, with musical illustrations. Appropriate CAS activities are not merely “more of the same”—more practice, more concerts with the school band, and so on. This excludes, for example, routine practice performed by IB music, theatre, art or dance students , but does not exclude music, dance, theatre or art activities that these students are involved with outside the Diploma Programme subject coursework.

B. Action: physical exertion contributing to a healthy lifestyle, complementing academic work elsewhere in

the Diploma Programme.  

An outstanding athlete will not stop training and practicing in order to engage in some arbitrary, invented CAS physical activity. However, modern approaches to sports coaching emphasize the notion of the reflective practitioner, so it is possible for the athletics coach to incorporate relevant CAS principles and practice into training schedules for the benefit of the student. Setting goals, and planning and reflecting on their achievement, is vital. “Extending” the student may go further, for example, to asking them to pass on some of their skills and knowledge to others. If their chosen sport is entirely individual, perhaps they should try a team game, in order to experience the different pleasures and rewards on offer.
Some excellent “action” activities are not sporting or competitive but involve physical challenge by demanding endurance (such as long-distance trekking) or the conquest of personal fears (for example, rock climbing). It is important that schools carefully assess the risks involved in such activities.

Alternatively, a student’s “action” may be physical exertion as part of a service activity, perhaps in a project

as outlined in the section “Projects, themes, concepts”.

For CAS, Action relates specifically to physical activity.

C. Service: an unpaid and voluntary exchange that has a learning benefit for the student. The rights, dignity

and autonomy of all those involved are respected. It is essential that service activities have learning benefits for the student. Otherwise, they are not experiential learning (hence not CAS) and have no particular claim on students’ time.  This rules out mundane, repetitive activities, as well as “service” without real responsibility. A learning benefit that enriches the student personally is in no way inconsistent with the requirement that service be unpaid and voluntary. The general principle, sketched out in the section “The nature of creativity, action, service”, that the “rights, dignity and autonomy of all those involved [in service activities] are respected”, means, among other things, that the identification of needs, towards which a service activity will be directed, has to involve prior communication and full consultation with the community or individual concerned. This approach, based on a collaborative exchange, maximizes both the potential benefits to the recipients and the learning opportunities for the students.

Ideally, such prior communication and consultation will be face-to-face and will involve the students themselves. 

D. Additional Considerations:

 For student development to occur, CAS should involve:

• real, purposeful activities, with significant outcomes

• personal challenge—tasks must extend the student and be achievable in scope

• thoughtful consideration, such as planning, reviewing progress, reporting

• reflection on outcomes and personal learning.

All proposed CAS activities need to meet these four criteria. It is also essential that they do not replicate

other parts of the student’s Diploma Programme work.

Concurrency of learning is important in the Diploma Programme. Therefore, CAS activities should continue

on a regular basis for as long as possible throughout the programme, and certainly for at least 18 months.

Successful completion of CAS is a requirement for the award of the IB diploma. CAS is not formally assessed

but students need to document their activities and provide evidence that they have achieved eight key

learning outcomes. A school’s CAS programme is regularly monitored by the relevant regional office.

E.  International dimensions

“The aim of all IB programmes is to develop internationally minded people who, recognizing their common humanity and shared guardianship of the planet, help to create a better and more peaceful world.”
IB learner profile booklet (March 2006)

Creating “a better and more peaceful world” is a large aim. Working towards it should be seen as involving many small steps, which may be taken locally, nationally or internationally. It is important to see activities in a broader context, bearing in mind the maxim “Think globally, act locally”. Working with people from different social or cultural backgrounds in the vicinity of the school can do as much to increase mutual understanding as large international projects.

F. Caveats to CAS:
Variety: It should be stressed that CAS encourages students to take on a variety of projects in a number of different

contexts. It would therefore not be appropriate for the entire programme to consist of work with one organization.

Political activity

The IB has no view on whether or not it is appropriate for students to be involved in political activities as part of their educational experience. Views on this vary considerably in different cultural contexts, so it is a matter for decision at local or school level.

However, where such activity is locally sanctioned, there is a question about whether or not it may qualify as CAS. It may be relevant to consider the following factors.

• Is the activity safe and secure, given the local circumstances?

• Is it an activity that will cause, or worsen, social divisions?

• Where are the learning opportunities for the students involved?

Religious activity

Some of the same concerns apply here as with political activity. For example, in some parts of the world religious observance is illegal in the school curriculum; in others it is compulsory.

It is recognized that this is a sensitive and difficult area. Nevertheless, the general rule is that religious devotion, and any activity that can be interpreted as proselytizing, does not count as CAS.

Some relevant guiding principles are that CAS activities should enlarge students’ experience, encourage them towards greater understanding of people from different social or cultural backgrounds and include specific goals. By these criteria, work done by a religious group in the wider community, provided that the objectives are clearly secular, may qualify as CAS. Another key issue is whether students are able to make choices and use their initiative. In contrast, service (even of a secular nature) that takes place entirely within a religious community can at best only partially meet the aims and learning outcomes of CAS, so there would need to be evidence from students’ other activities that all the required outcomes had been met.

CAS advisers who are faced with difficult questions in this area may find it helpful to ask students which of the CAS learning outcomes their proposed activity would meet, and how it might be possible to strengthen it in terms of CAS requirements. Activities may be very valuable to students as members of a religious community but nevertheless contribute little in terms of experiential learning.

III. Responsibilities of the student at Rufus King High School
The relevant section of the IB Programme standards and practices document states that students should have opportunities to choose their own CAS activities and to undertake activities in a local and international context as appropriate. This means that, as far as possible, students should “own” their personal CAS

programmes. With guidance from their mentors/advisers, students should choose activities for themselves, initiating new ones where appropriate.

A. Students are required to:

• meet with an advisor for self-review at the beginning of their CAS experience, setting personal goals for what they hope to achieve through their CAS programme

• plan, do and reflect (plan activities, carry them out and reflect on what they have learned)

• undertake five meetings with their CAS adviser at designated times throughout the 2 years of the programme
• take part in a range of activities, including at least one longer term project, which they themselves have initiated

• keep records of their activities and achievements
• show evidence of achievement of the eight CAS learning outcomes.

B. The Timetable
CAS IS NOT INTENDED TO BE FORCED THROUGH, 'GOTTEN OUT OF THE WAY', OR CAUGHT UP AT THE LAST MINUTE.
The choice of activities and their duration should show diversification and commitment. 
By the end of the two years, a candidate must complete a minimum of three activities in each of the three areas of concentration (Creativity- 3, Action- 3,  Service- 3). 

Suggested minimum timeline includes approximately 8 hours of service each month:
September 6th IB 1 = completed self-review and set goals for IB 1 year. Plan approximately 8 hours a month of activity
December 4th IB 1 = completed 30 hours (total minimum) with journal entries
May 1st IB 1 = 75 hours  (total minimum) with journal entries
December 3rd IB 2 = 125 hours (total minimum) with journal entries
April 10th IB 2 = 150  hours (total minimum)

It is suggested that students should complete at least 10 hours of each element (C-A-S) for EACH submission.


Lack of completion of ALL facets of the CAS Programme, and lack of adherence to this time line could jeopardize a student's continuation and completion of the International Baccalaureate Programme. Students must demonstrate a clear balance of all three elements of the CAS programme.
C. The Submission
1.  A submission consists of : 

      (a)  a written proposal form identifying the goals to be achieved and deciding how to achieve them, done
             prior to beginning an activity.

      (b)  a reflection identifying the activity, any issues you faced, your personal strengths in this activity  as well as  

             challenges you may have faced,  new understandings you gained, how the activity benefitted yourself and/or  

             others, decisions you had to make, and speculation about how to apply your learning in new situations. The 

             reflection may take the form of a diary or journal entry, a blog or e-mail your advisor can access, or oral discussion 

with your advisor.  The extent of a reflection should match the significance of the particular activity to the
 you. While it is important to make an early start on your CAS log, there is no point in writing lengthy accounts about relatively routine experiences.  You can blog or e-mail your reflection to your advisor.

The reflection should also include the actual number of hours spent in the activity.

       (c)  an artifact (picture, video, dvd, ???) that shows YOU performing the activity (credit the photographer) 

2. What does a “reflection” include?  You may use these questions as a basis, answering the questions with detail and insight:
   a. Summarize what you did in this activity, and how you interacted with others.
- What is most lacking are details, who, what, when, where, why? Not just who you interacted with, but how, and why you need to interact. If no interaction is intended, could you choose to interact in any way in the future (explain why this needs to be a solitary activity). What would be the benefit of “working alone”?

   b. Explain what you wish to accomplish through this activity/project.
- Which organization are you helping? Why help this organization?
- Why did you choose this athletic activity? What were you looking at improving, learning, or developing. Give details.
   c. What difficulties did you encounter and how did you overcome them?  If you experienced no difficulties, speculate as to why things went so smoothly?  What piece of your preparation contributed the most to the activity’s “smooth sailing.”  Was this, perhaps, not a challenging activity to begin with? If so, will this experience inform future choices you make for CAS activities?

   d. What did you learn about yourself and what did you learn about others through this activity? What abilities, attitudes, and values have you developed?
- This is an important opportunity to reflect and give insight into any learning that you earned from this activity. If you did not learn anything, what stood in your way? What would you need to do next time to gain more from this experience?
- What abilities, attitudes and values have you developed about yourself or about others around you through this activity? You must be thoughtful of this while you do the activity so that you can appreciate others or yourself for what you have accomplished.

   e. Did anyone help you, guide you, or motivate you during this activity/project? How did this person (s) guide you?
- This does not need to be one specific person, and it need not be a “teaching moment”. Others can teach you as they critique your work (give you feedback) team members can teach you by modeling behaviour, a parent or friend can give you feedback as you explain what you are doing and why you are doing it. 
- You can reflect to yourself on how you learn different things. As a solitary jogger or as a solitary photographer, you can reflect on your work and develop an opinion on how you best learn. Self-analysis with results is the best form of learning.
- Write out what you have learnt about yourself. 
   f. How did this activity help others?
- If you were involved with one, or more people, you should have a thoughtful identification of what you were hoping to do for the other person(s) and whether you were successful. (What is the evidence of success? If not successful, why not? )
- If you were in a solitary activity, how could accomplishing this task help anyone? Could you then share your efforts with another? Could you get your parent or sibling out running so they too, can benefit? If you found that the activity made you a better person in any way, how might that translate in a benefit for another?

   g. Will you continue this activity? What would you do differently if you were to continue this activity?
     - This question implicitly asks why you would choose not to continue this activity. 
     - Also, if you would not continue it, could you translate this activity into another choice? (I will not help at my       local kindergarten after school project, but I would like to do the same people-related activities at a senior’s   residence, because I like working with people.) 

   h.What would be the character skill that you most developed in this activity/project? Explain.
    - Most do reasonably well with this, but they stop before the “Explain” part. You have to give details.

D. Submissions are collated into a CAS binder that you submit 4 times (see above timetable).
Section 1: General information
-Copy of IB Learner Profile

-Copy of this IB CAS directions
- An updated copy of Form A: CAS progress form which your advisor fills out at each visit.
                    Put a divider here

Section 2: September  IB 1 submission 
 - Proposal form for activities to be completed before December 
- One reflection for each submission if any were completed over the summer 
-  a photograph (or other artifact) of yourself involved in the activity. 
- If you are missing information or photograph, submit what you have and include a note explaining the cause for the missing records. Indicate on which date (within a week) you will fix the problem.
                   Put a divider here
Section 3: December  IB 1 submission 
 - Proposal form(s) for activities to be completed by May 
-  One reflection for each submission completed by December 
- a photograph of yourself involved in each activity submitted 
- If you are missing information or photograph, submit what you have and include a note explaining the cause for

the missing records.  Indicate on which date (within a week) you will fix the problem.

                  Put a divider here
Section 4: May IB 1 submission 
- Repeat the submission requirements from section 2 and 3.
                   Put a divider here
Section 5:  December IB 2 submission 
- Repeat the submission requirements from section 2 and 3.
                  Put a divider here

Section 6:  April IB 2 submission 
- Repeat the submission requirements from section 2 and 3.
- Include Form B, Individual Student Completion Form

- Ensure complete package is in order.
- Ensure complete package is clean and ready for presentation.
- If you need a new binder, get one.
- Ensure all pictures are in place
E. Evaluation:

In order to develop a depth and breadth of growth outside of their academic endeavors, students are expected to seek out new or underdeveloped skills, traits, or understandings of the world around them. For this reason, students are expected to undertake three activities/project per CAS elements (C/A/S/) during their IB Diploma years.

CAS binders are assessed in September, December and May of IB year 1 and in December and April of IB year 2. Each binder must be complete in accordance with the expectations above.  At each meeting, the CAS advisor will fill out a Form B: CAS individual student completion form, which the student will file in their binder at the end of the session just evaluated.
The school should provide students with formative feedback on progress and offer guidance on future

activities. The school also makes the final decision on completion, which is reported to the IB regional office.

There is no other assessment of student performance in CAS.

The IB regional office systematically monitors school CAS programmes and provides feedback to the

school.
Parents, please sign and return this document:
I have read and support the CAS rules for IB Full Diploma students beginning with the Class of 2010:

TIPS FOR PARENTS
Parental encouragement and support is a vital part of helping students complete the IB diploma or involving themselves in volunteer activities. Here are some ideas how you as a parent can encourage your student:
1. Familiarize yourself with the CAS Guidelines, timelines and performance criteria.
2. Discuss the requirements/opportunities with your student.
3. Share your own volunteer, active, creative experiences with your son or daughter and reflect on what you have given and gained through volunteering.
4. Explore your child’s interests and look through listings of possible activities that would develop new experiences for your student.
5. Join your student in an activity (take a course in yoga, pottery or stained glass making).
6. Be willing to be involved – come to games, plays, and concerts; support your student's volunteer activities by providing transportation; talk about their experiences with them; support them in making a call to a community center, recreation department, an environmental organization, The Red Cross, Habitat for Humanity, Amnesty International, or logging on to the www.volunteermilwaukee.org site  to explore interest areas.
Encourage your son or daughter to start early. Former Diploma candidates have said that the requirements are not difficult if you start early and you make it a part of your overall time management plan.
BECOME A PART OF THE PROGRAM ALONG WITH YOUR STUDENT!


Date: _________________ Student’s Name: (print) _____________________________
                                                                                                          Last name,             First name

Parent’s Name: (print)_____________________________

Parent’s Signature________________________________
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